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The Sustainability Education Center (SEC) was created in 1995 to respond to the growing need
for educational materials and professional development focused on sustainability. The goal of
sustainability education is to create an informed, caring and politically active citizenry that has
the creative problem-solving skills and commitment to engage in responsible individual and
cooperative actions that will lead to ecologically viable, socially just and economically secure
societies for present and future generations. The professional development programs and
educational materials developed by SEC help educators and young people understand the
connections among ecological, economic and social systems, and provide them with the skills to
find integrated solutions to the problems and challenges of the 21% century.

The Center for the Study of Expertise in Teaching and Learning (CSETL) works to increase
understanding of expertise in teaching and learning through in-depth examination of teachers’
educational thinking and practice. CSETL prepares and distributes educational curricula; works
with students, educators and school authorities; organizes lectures and public discussion groups;
and circulates pertinent written materials to accomplish this goal.

The Sustainability Education Center (SEC)
307 Seventh Avenue, Suite 1201

New York, NY 10001

(212) 645-9930 voice

(212) 645-9931 fax
info@sustainabilityed.org
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The Center for the Study of Expertise in Teaching and Learning (CSETL)
318 Sea Cliff Avenue

Sea Cliff, NY 11579

516-609-9109 voice

516-609-9334 fax

learning@csetl.org

www.csetl.org
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Welcome

This course has been designed for use in 12" Grade Participation in Government classes. We
know that teachers are already using it to teach Community Service at several grade levels. It is
designed as a rigorous one-semester course, though some teachers are teaching it over two
semesters. This course unites timely and relevant content related to civic engagement and
democratic participation with effective differentiated instructional methodologies that are
standards-based, assessment driven and student-centered.

Module One of the course begins by developing in young people a sense of place. It is designed
to connect students to their neighborhoods—sometimes for the first time. Students and teachers
are invited to value the local knowledge, the characteristics of a community, the natural and the
built environment, in an effort to begin the process of restoring and improving the beauty,
integrity, and health of the places in which they live and work. From there, students begin to
explore the roles, rights and responsibilities of citizens in a democratic society, and through
citizen profiles they study the range of ways in which to participate. They then move on to
discovering “the commons” in our communities and our society—that which is shared by all,
upon which we are all dependent, and for which we are all responsible. Next they explore new
ways of thinking about the relationship between society, the economy and the environment. And
finally, Module One is completed by the document-based question, “What are the criteria you
would use to reconcile the conflicts that exist between individual rights and our responsibilities
as citizens?”

Module Two begins with an exploration of case studies of sustainable community initiatives
locally, around the country, and worldwide. Students study the processes that communities are
undertaking in the move toward a sustainable and secure future. They then begin to participate in
the process themselves. They develop visions for the future of their communities, develop
quality of life indicators, and then document and examine the assets (what have we got going for
us?) and the liabilities (what are the challenges we are facing?) that exist in their communities.

In Module Three students and teachers explore the world of public policy and policymaking and
the influence that policies have on our lives and our future. They scan the driving forces that are
at work in the world; they execute scenario planning; they determine leverage points; and they
develop action plans. The course culminates with a town meeting at which students present their
work and their plans for civic engagement.

We are thrilled to share this course with you and your students, and we welcome you.

Jaimie P. Cloud
President, Sustainability Education Center
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Using the “IF” CD-Rom

In each module, the module outline, individual lessons, teacher resources and student handouts
have all been hyperlinked for easy reference and transition for teachers. There are two different
ways for the teacher to hyperlink between the documents.

For example, in Module 1, on page 1, you will find a link for the Module listing all the Units.
If you would like to go to Module 1, Chapter 3 use the following steps:

1) On page 1, the Table of Contents, move the cursor to Chapter 3: Participation.
2) Depending on the individual computer, the teacher will either be able to

a) double click with mouse on the link to Chapter 3: Participation, or

b) press the Control button and left-click on mouse simultaneously.

Here is another example. In the Table of Contents for Module 1, Chapter 3, a teacher may want
to hyperlink to the citizen profile on Candy Lightner. The teacher would use the above steps to
reach Chapter 3 and then:

1) Move the cursor on the first page to the Materials/Resources Section, where the citizen
profile Candy Lightner is listed.

2) Depending on the individual computer, the teacher will either be able to
a) double click with mouse on the link to Candy Lightner, or
b) press the Control button and left-click on mouse simultaneously.

An additional feature that teachers should be aware of is the “back button,” which takes you to
the original page from which you hyperlinked. This feature may automatically appear on some
computers; it may need to be manually installed on others. In order to install manually, go to the
ToolBar at the top of the screen and follow the instructions below:

1) Go to the option “View.”

2) Then go to the option “Toolbars.”

3) Then select the option “Web.”

4) This will bring two new buttons to your screen, a forward and backward button.

S

5) Use these buttons to move back and forth between the module outline, the lesson
outline, and the student handouts and teacher resources.
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“lF” Student Learning Outcomes

COURSE OUTCOMES

OUTCOME 1: Students will develop the ability to think critically and systemically in
addressing the root causes of local and global issues. They will learn to think creatively in terms
of problemsolving and decision making so that they can move both themselves and their
communities towards a sustainable future.

OQUTCOME 2: Students will assume personal responsibility for the rights and responsibilities
of democratic participation and leadership in both local and global contexts. They will
demonstrate collective respect for the self and the commons.

OUTCOME 3: Students will broaden their concept of participation in government, in their
present and future lives, to encompass both the formal political realm and civil society.

OUTCOME 4: Students will understand the relationship between the formal language used to
define and perceive citizens’ roles and responsibilities and the behaviors and actions related to
social, civic and political entities. They will apply this understanding to effectively formulate and
communicate their ideas through a variety of media.

OUTCOME 5: Students will value and appreciate diverse perspectives of participation and
governance. They will develop an awareness of human choices and their consequences, and
illustrate an understanding of the importance of cooperation, teamwork and consensus building
in addressing regional and global challenges.

OQUTCOME 6: Students will explore, review and critique multiple forms of governance,
including examples from community, local, national, regional and international levels. They will
understand the importance of international exchange, international organizations and
international agreements in creating arenas in which these multiple forms of governance can
address issues together.

OUTCOME 7: Students will increase their sense of efficacy by expanding their understanding
of their legitimate voice and by developing advocacy skills. Students will demonstrate their
ability to integrate their knowledge, skills and values by authentically applying what they have
learned to their own lives and their communities.

SEC/CSETL 2005 Introduction: Page 8
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Standards

Content Standards Addressed

This course addresses New York State Standards in Social Studies, Civics, Citizenship and
Government, English Language Arts, Mathematics, Science and Technology, and Career
Development and Occupational Studies. All standards and performance indicators represent
student achievement at the commencement level, given that this is a high school unit. Sample
performance indicators, where appropriate and applicable to the unit, have also been provided.
For the purposes of the unit, standards have been renumbered to better enable teachers to see
where they are embedded in the lessons. Performance indicators describe what students will do
as part of learning and assessment activities.

Standards Link

Each module outline indicates the alignment of the module to New York State Standards. Look
for the Standards Link table preceding each module outline.

KEY
ART = The Arts
ELA = English Language Arts
MST = Mathematics, Science and Technology
SS = Social Studies

Example of a Standards Link

NYS Standards — Commencement Level
» English Language Arts (ELA) 2
» Career Development & Occupational Studies (CDQOS) 4
» Social Studies (SS) 1

A lesson with the “Standards Link” table above address Standard 2 of the New York State
Standards for English Language Arts, Standard 4 of the New York State Standards for Career
Development and Occupational Standards, and Standard 1 of the New York State Learning
Standards for Social Studies.

SEC/CSETL 2005 Introduction: Page 9
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NYS Standards Assessed
Civics, Citizenship and Government

Social Studies

STANDARD 5:

CIVICS, CITIZENSHIP AND GOVERNMENT

Key Idea 1: The study of civics, citizenship, and government involves learning about political systems; the purposes of government
and civic life; and the differing assumptions held by people across time and place regarding power, authority, governance and law.
(Adapted from The National Standards for Civics and Government, 1994)

Performance Indicator Assessment Opportunities Assessment Opportunities Assessment Opportunities
in Module 1 in Module 2 in Module 3
a. Analyze how the values of a Chapter 2: document analysis
nation and international and sharing

organizations affect the guarantee of
human rights and make provisions
for human needs.
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NYS Standards Assessed
Civics, Citizenship and Government (continued)

Key Idea 4: The study of civics and citizenship requires the ability to probe ideas and assumptions, ask and answer analytical
questions, take a skeptical attitude toward questionable arguments, evaluate evidence, formulate rational conclusions, and develop and

refine participatory skills.

Performance Indicator

Assessment Opportunities
in Module 1

Assessment Opportunities
in Module 2

Assessment Opportunities
in Module 3

f. Prepare a plan of action that

defines an issue or problem, suggests
alternative solutions or courses of
action, evaluates the consequences

for each alternative solution or
course of action, prioritizes the
solutions based on established

criteria, and proposes an action plan
to address the issue or to resolve the

problem.

Chapter 5: the commons
game and discussion

Chapter 3: synthesizing a key
question, identifying certainties
and uncertainties, establishing
root causes

Chapter 4: future wheels
Chapter 5: scenario planning —
upstream/downstream solutions,
identification of leverage points,
continuum activity, analysis of
relationship between and among
leverage points

Chapter 6: selecting a leverage
point, discussions, identifying an
action, planning and taking
action, group work, reflection,
town meeting

g. Explain how democratic
principles have been used in
resolving an issue or problem.

Chapter 3: annotations,
discussions

Chapter 5: the commons
game and discussion

Chapter 1: carousel analysis
activity

Chapter 1: analysis of different
types of stakeholders;
investigation of policies, debate
Chapter 5: diminishing
resources game and discussion

SEC/CSETL
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NYS Standards Assessed
English Language Arts

STANDARD 1:

LANGUAGE FOR INFORMATION AND UNDERSTANDING

Key Idea 1: Listening and reading to acquire information and understanding involves collecting data, facts, and ideas; discovering
relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources.

Performance Indicator

Assessment Opportunities

Assessment Opportunities

Assessment Opportunities

in Module 1 in Module 2 in Module 3
a. Interpret and analyze complex Chapter 2: document analysis, | Chapter 1: carousel analysis | Chapter 1: debate

informational texts and
presentations, including technical
manuals, professional journals,
newspaper and broadcast editorials,
electronic networks, political
speeches and debates, and primary
source material in their subject area
courses

Socratic seminar
Chapter 3: annotations,
discussions

Chapter 7: DBQ

activity
Chapter 3: indicators analysis

Chapter 2: STEEP scanning
activities
Chapter 6: town meeting

b. Synthesize information from
diverse sources and identify
complexities and discrepancies in
the information.

Chapter 2: discussions,
concept map revisions,
journal

Chapter 3: discussion
Chapter 4: the commons grid
and mapping activities
Chapter 7: DBQ

Chapter 1: carousel analysis
activity

Chapter 2: community
survey, developing class
vision

Chapter 3: indicators analysis

Chapter 1: policy,
stakeholder, political party

research activities, debate
Chapter 2: STEEP scanning
Chapter 3: synthesizing a key
question

Chapter 6: town meeting

SEC/CSETL
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NYS Standards Assessed
English Language Arts (continued)

STANDARD 1:

LANGUAGE FOR INFORMATION AND UNDERSTANDING

Key Idea 1: Listening and reading to acquire information and understanding involves collecting data, facts, and ideas; discovering
relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources.

Performance Indicator

Assessment Opportunities
in Module 1

Assessment Opportunities
in Module 2

Assessment Opportunities
in Module 3

d. Make distinctions about the
relative value and significance of
specific data, facts, and ideas.

Chapter 4: the commons grid
and mapping activities,
Socratic seminar

Chapter 7: DBQ

Chapter 1: carousel analysis
activity, case study
comparison

Chapter 2: visioning,
community survey,
developing class vision
Chapter 3: indicators analysis
Chapter 4: mapping
community’s assets and
liabilities

Chapter 1: policy, stakeholder,
political party research
activities, debate

Chapter 2: STEEP scanning
Chapter 3: synthesizing a key
question, identifying certainties
and uncertainties, establishing
root causes

Chapter 4: future wheels
Chapter 5: scenario planning —
upstream/downstream solutions,
identification of leverage points,
continuum activity, analysis of
relationship between and among
leverage points, diminishing
resources game

Chapter 6: selecting a leverage
point, discussions, identifying an
action, planning and taking
action, group work, town
meeting, reflection

SEC/CSETL

2005

Introduction: Page 20




Inventing the Future: Leadership and Participation for the 21%* Century
““The most important office is that of citizen” — Justice Louis Brandeis

NYS Standards Assessed
English Language Arts (continued)

Key Idea 2: Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting
information in one’s own words, applying information from one context to another, and presenting the information and interpretation
clearly, concisely, and comprehensibly.

Performance Indicator

Assessment Opportunities
in Module 1

Assessment Opportunities
in Module 2

Assessment Opportunities
in Module 3

a. Write and present research reports,

feature articles, and thesis/support

papers on a variety of topics related

to all school subjects.

Chapter 1: collage
Chapter 7: DBQ

Chapter 6: town meeting

b. Present a controlling idea that
conveys an individual perspective
and insight into the topic.

Chapters 1-8: journals
Chapter 2: rights and

responsibilities survey results
and discussion, Socratic
seminar

Chapter 5: the commons
game and discussion

Chapter 7: DBQ

Chapter 2: visioning,
developing class vision

Chapter 1: debate

Chapter 3: synthesizing a key
question

Chapter 5: scenario planning
— upstream/downstream
solutions, identification of
leverage points, continuum
activity, analysis of
relationship between and
among leverage points
Chapter 6: town meeting
Course Post-Test

SEC/CSETL
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NYS Standards Assessed
English Language Arts (continued)

Key Idea 2: Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting
information in one’s own words, applying information from one context to another, and presenting the information and interpretation
clearly, concisely, and comprehensibly.

Performance Indicator

Assessment Opportunities

Assessment Opportunities

Assessment Opportunities

in Module 1 in Module 2 in Module 3
c. Use a wide range of organizational | Chapter 3: discussion Chapter 1: carousel analysis | Chapter 1: debate

patterns such as chronological,
logical (both deductive and
inductive), cause and effect, and
comparison/contrast.

Chapter 7: DBQ

activity

Chapter 2: visioning,
community survey,
developing class vision
Chapter 3: indicators analysis

d. Support interpretations and
decisions about relative significance
of information with explicit
statement, evidence, and appropriate
argument.

Chapter 1: collage
Chapter 2: document analysis

and sharing, rights and
responsibilities survey
discussion, Socratic seminar
Chapter 3: annotations,
discussion

Chapter 7: DBQ

Chapter 1: carousel analysis
activity

Chapter 2: visioning,
community survey,
developing class vision
Chapter 3: indicators analysis

Chapter 1: debate

Chapter 3: synthesizing a key
question, identifying
certainties and uncertainties,
establishing root causes
Chapter 5: scenario planning
— upstream/downstream
solutions, identification of
leverage points, continuum
activity, analysis of
relationship between and
among leverage points
Chapter 6: selecting a
leverage point, discussions,
identifying an action,
planning and taking action,
group work, reflection, town
meeting

Course Post-Test

SEC/CSETL
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NYS Standards Assessed
English Language Arts (continued)

Key Idea 2: Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting
information in one’s own words, applying information from one context to another, and presenting the information and interpretation
clearly, concisely, and comprehensibly.

Performance Indicator

Assessment Opportunities

Assessment Opportunities

Assessment Opportunities

in Module 1 in Module 2 in Module 3
f. Use standard English skillfully, Chapters 1-8: journals, Chapters 1-4: journals, Chapter 1: debate
applying established rules and discussions discussions Chapter 6: town meeting

conventions for presenting
information and making use of a
wide range of grammatical
constructions and vocabulary to
achieve an individual style that
communicates effectively.

Chapters 2 & 4: Socratic
seminar

Chapter 7: DBQ

Course Post-Test

SEC/CSETL

2005
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NYS Standards Assessed

Language for Critical Analysis and Evaluation

STANDARD 3:

LANGUAGE FOR CRITICAL ANALYSIS AND EVALUATION

Key Idea 1: Listening and reading to analyze and evaluate experiences, ideas, information, and issues requires using evaluative
criteria from a variety of perspectives and recognizing the difference in evaluations based on different sets of criteria.

Performance Indicator

Assessment Opportunities

Assessment Opportunities

Assessment Opportunities

in Module 1 in Module 2 in Module 3
a. Analyze, interpret, and evaluate Chapter 2: document analysis | Chapter 1: carousel analysis | Chapter 1: policy,

ideas, information, organization, and
language of a wide range of general
and technical texts and presentations
across subject areas, including
technical manuals, professional
journals, political speeches and
literary criticism.

and sharing, Socratic seminar,
discussion

Chapter 3: discussion

Chapter 4: Socratic seminar

Chapter 7: DBQ

activity
Chapter 3: indicators analysis

stakeholder, political party
research activities, debate
Chapter 2: STEEP scanning
Chapter 3: synthesizing a key
question, identifying
certainties and uncertainties,
establishing root causes
Chapter 6: town meeting

c. Make precise determinations
about the perspective of a particular
writer or speaker by recognizing the
relative weight they place on
particular arguments and criteria.
(e.g., one critic condemns a
biography as too long and rambling;
another praises it for its accuracy
and never mentions its length)

Chapter 2: community
survey, developing class
vision

Chapter 1: debate

SEC/CSETL
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NYS Standards Assessed
Language for Critical Analysis and Evaluation (continued)

Key Idea 2: Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences,
ideas, information, and issues clearly, logically and persuasively with reference to specific criteria on which the opinion or judgment is

based.

Performance Indicator

Assessment Opportunities
in Module 1

Assessment Opportunities
in Module 2

Assessment Opportunities
in Module 3

a. Present orally and in writing well-
developed analyses of issues, ideas,
and texts, explaining the rationale
for their positions and analyzing
their positions from a variety of
perspectives in such forms as formal
speeches, debates, thesis/support
papers, literary critiques and issues
analyses.

Chapters 1-8: journals
course post-test

Chapter 7: DBQ

Chapters 1-4: journals

Chapter 2: visioning,
community survey,

developing class vision

Chapter 1: debate

Chapter 6: discussions,
planning and taking action,
town meeting, reflection
Course Post-Test

SEC/CSETL
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NYS Standards Assessed
Interconnectedness: Common Themes

STANDARD 6:

INTERCONNECTEDNESS: COMMON THEMES

Key Idea 4: Equilibrium is a state of stability due either to a lack of changes (static equilibrium) or a balance between opposing forces

(dynamic equilibrium).

Performance Indicator

Assessment Opportunities
in Module 1

Assessment Opportunities
in Module 2

Assessment Opportunities
in Module 3

a. Describe specific instances of how
disturbances might affect a system’s
equilibrium, from small disturbances
that do not upset the equilibrium to
larger disturbances (threshold level)
that cause the system to become
unstable.

Chapter 5: the commons
game and discussion

Chapter 2: visioning,
developing class vision

Chapter 1: debate

Chapter 4: future wheels
Chapter 5: scenario planning
— upstream/downstream
solutions, identification of
leverage points, continuum
activity, analysis of
relationship between and
among leverage points,
diminishing resources game

SEC/CSETL
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NYS Standards Assessed
Math Science Technology

Math Science Technology

Key Idea 5: Identifying patterns of change is necessary for making predictions about future behavior and conditions.

Performance Indicator

Assessment Opportunities
in Module 1

Assessment Opportunities
in Module 2

Assessment Opportunities
in Module 3

b. Search for multiple trends when
analyzing data for patterns, and
identify data that do not fit the
trends.

Chapter 3: written response to
“What motivates citizens to
take action?”

Chapter 5: the commons
game and discussion

Chapter 1: case study
comparisons

Chapter 5: diminishing
resources game

SEC/CSETL
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NYS Standards Assessed
Interdisciplinary Problem Solving

STANDARD 7:

INTERDISCIPLINARY PROBLEM SOLVING

Key Idea 1: The knowledge and skills of mathematics, science, and technology are used together to make informed decisions and
solve problems, especially those relating to issues of science/technology/society, consumer decision making, design, and inquiry into

phenomena.

Performance Indicator

Assessment Opportunities
in Module 1

Assessment Opportunities
in Module 2

Assessment Opportunities
in Module 3

a. Analyze
science/technology/society
problems and issues on a
community, national, or global
scale and plan and carry out a
remedial course of action.

Chapter 5: the commons
game and discussion

Chapter 3: indicators analysis
Chapter 4: mapping
community’s assets and
liabilities

Chapter 3: synthesizing a key
question, identifying
certainties and uncertainties,
establishing root causes
Chapter 4: future wheels
Chapter 5: scenario planning
— upstream/downstream
solutions, identification of
leverage points, continuum
activity, analysis of
relationship between and
among leverage points,
diminishing resources game
Chapter 6: selecting a
leverage point, discussions,
identifying an action,
planning and taking action,
group work, town meeting,
reflection

SEC/CSETL
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NYS Standards Assessed

Interdisciplinary Problem Solving (continued)

STANDARD 7:

INTERDISCIPLINARY PROBLEM SOLVING

Key Idea 1: The knowledge and skills of mathematics, science, and technology are used together to make informed decisions and
solve problems, especially those relating to issues of science/technology/society, consumer decision making, design, and inquiry into

phenomena.

Performance Indicator

Assessment Opportunities
in Module 1

Assessment Opportunities
in Module 2

Assessment Opportunities
in Module 3

b. Analyze and quantify consumer
product data, understand
environmental and economic
impacts, develop a method for
judging the value and efficacy of
competing products, and discuss
cost/benefit and risk/benefit
tradeoffs made in arriving at the
optimal choice.

Chapter 5: the commons
game and discussion

Chapter 5: diminishing
resources game and
discussion

c. Design solutions to real-world
problems on a community,
national, or global scale using a
technological design process that
integrates scientific investigation
and rigorous mathematical analysis
of the problem and of the solution.

Chapter 1: debate

Chapter 5: scenario planning —
upstream/downstream solutions,
identification of leverage points,
continuum activity, analysis of
relationship between and among
leverage points

Chapter 6: selecting a leverage
point, discussions, identifying an
action, planning and taking
action, group work, reflection,
town meeting
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NYS Standards Assessed

Interdisciplinary Problem Solving (continued)

Key Idea 2: Solving interdisciplinary problems involves a variety of skills and strategies, including effective work habits; gathering
and processing information; generating and analyzing ideas; realizing ideas; making connections among the common themes of
mathematics, science and technology; and presenting results.

Performance Indicator

Assessment Opportunities
in Module 1

Assessment Opportunities
in Module 2

Assessment Opportunities
in Module 3

Students participate in an extended,
culminating mathematics, science,
and technology project. The project
would require students to:

a.
b.

D oo

work effectively

gather and process
information

generate and analyze ideas

. observe common themes

realize ideas
present results

Chapter 2: visioning,
community survey,

developing class vision

Chapter 1: debate

Chapter 3: synthesizing a key
question, identifying
certainties and uncertainties,
establishing root causes,
redefining the
challenge/liability

Chapter 4: future wheels
Chapter 5: scenario planning
— upstream/downstream
solutions, identification of
leverage points, continuum
activity, analysis of
relationship between and
among leverage points
Chapter 6: selecting a
leverage point, discussions,
identifying an action,
planning and taking action,
group work, reflection, town
meeting
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NYS Standards Assessed
Career Development and Occupational Studies

Career Development and Occupational Studies

STANDARD 3A:

UNIVERSAL FOUNDATION SKILLS

Key Idea 1: Basic skills include the ability to read, write, listen, and speak as well as perform arithmetical and mathematical

functions.

Performance Indicator

Assessment Opportunities
in Module 1

Assessment Opportunities
in Module 2

Assessment Opportunities
in Module 3

a. Use a combination of techniques

to read or listen to complex

information and analyze what they

hear or read; convey information

confidently and coherently in written
or oral form; and analyze and solve
mathematical problems requiring use

of multiple computational skills.

Chapter 1: collage, journal
Chapter 2: document analysis
and sharing, discussion,
Socratic seminar

Chapter 3: annotations,
discussion

Chapter 7: DBQ

Chapter 1: carousel analysis
activity

Chapter 2: visioning,
community survey,
developing class vision
Chapter 3: indicators analysis

Chapter 1: debate
Chapter 6: town meeting
Course Post-Test
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NYS Standards Assessed
Career Development and Occupational Studies (continued)

Key Idea 2: Thinking skills lead to problem solving, experimenting, and focused observation and allow the application of knowledge
to new and unfamiliar situations.

Performance Indicator Assessment Opportunities Assessment Opportunities Assessment Opportunities
in Module 1 in Module 2 in Module 3

a. Demonstrate the ability to Chapter 1: collage Chapter 1: carousel analysis | Chapter 1: debate

organize and process information Chapter 2: rights and activity Chapter 3: synthesizing a key

and apply skills in new ways. responsibilities survey, Chapter 2: visioning, question, identifying
Socratic seminar community survey, certainties and uncertainties,
Chapter 4: the commons grid | developing class vision establishing root causes
and mapping activities, Chapter 4: mapping Chapter 4: future wheels
Socratic seminar community’s assets and Chapter 6: town meeting
Chapter 6: discussions liabilities
Chapter 7: DBQ

Key Idea 4: Positive interpersonal qualities lead to teamwork and cooperation in large and small groups in family, social, and work
situations.

Performance Indicator Assessment Opportunities Assessment Opportunities Assessment Opportunities
in Module 1 in Module 2 in Module 3
a. Communicate effectively and Chapter 2: sharing of Chapter 2: visioning,
help others to learn a new skill. document analysis, Socratic | community survey,
seminar developing class vision
Key Idea 8: Systems skills include the understanding of and ability to work within natural and constructed systems.
Performance Indicator Assessment Opportunities Assessment Opportunities Assessment Opportunities
in Module 1 in Module 2 in Module 3
a. Demonstrate an understanding of Chapter 5: the commons
how systems performance relates to game and discussion

the goals, resources, and functions of
an organization.
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A Note to the Teacher Regarding the Rubric

Martin Kniep, Giselle O. Becoming a Better Teacher. Association for
Supervision and Curriculum Development, 2000. 34.

A rubric is a rating scale that defines and differentiates levels of performance. It is different from
checklists, scoring sheets and rating scales. Unlike checklists, rubrics do more than look for the
presence or absence of an attribute. Rubrics differ from scoring sheets in that they do more than
indicate that a specific quality or attribute is worth a given number of points. Finally, rubrics are
different from rating scales because they do more than look for degrees of completeness or
emphasis. A rubric actually identifies all the needed attributes of quality or development in a
process, product or performance and defines different levels for each of these attributes.

The following rubrics are teacher-designed rubrics. Some students may need a version in
“student language.” Rubrics work best when those who use them develop them. Using models of
exemplary and flawed responses, students can design rubrics with the teacher. In this process, the
teacher guides the students as they describe the qualities of excellence based on prior knowledge
and the models provided.

In the rubrics in this course of study, level three (3) is the expected standard. Students who score
a three on every dimension would meet the requirements of the assessment; in most classes, that
could be an “A.” Those students who go “above and beyond” would score a level four (A+). It is
unlikely that a student will score a four on all parts of every dimension. Teachers could translate
the rubric into a grade using the following scheme:

Rubric Score Grade
(Letter /Number)

All 4’s A+ 100
All 3’s A 90
Mixture 2 ‘s and 3’s B 80
All 2’s C 70
Mixture 1’s and 2’s D 60
All 1’s F 50

Q: Why set the rubric so that the level four (4) is the expected standard?

A: In setting the rubric with a higher than expected standard, all students, even the best, will be
stretched.
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Journal Reflection Rubric

© CSETL, 20083.

Dimension

4

3

2

1

Explicitness

The extent to
which the student
articulates his/her
thinking and
makes it explicit
for the reader

Clearly identifies and
illustrates thinking
processes by revealing their
purpose, meaning,
application or relevance.

Identifies thinking
processes by describing
their purpose, meaning,
application or relevance.

Makes a general statement
about the meaning or
relevance of content
learned.

Statement made is vague or
inappropriate.

Elaboration

The extent to
which the author
provides details
to support his/her
thinking

Details provide the reader
with relevant and important
information that goes
beyond the obvious or
predictable.

Details provide the reader
with relevant information
that answers the question.

Details are more or less
relevant.

Details are missing, unclear,
or so short that the reader
does not know what to
make of it.

Connections

The extent to
which the student
makes
connections to
self, to content

Relates content to
background and to specific
and relevant personal
experience.

Connects current learning to
prior knowledge and other
content areas.

Relates content to either
background or personal
experience.

Connects current learning to
prior learning or to other
content areas.

The connection to
background, content or
personal experience is
vague or irrelevant.

The student is not making
an explicit connection to
background, personal
experience or content areas.

SEC/CSETL

2005

Introduction: Page 34




Student Handout

Inventing the Future: Leadership and Participation for the 21%* Century

““The most important office is that of citizen” — Justice Louis Brandeis

Concept Map Rubric — Citizenship

Dimension

4

3

2

1

Content
The extent to

Concept map includes
accurate, relevant and
important information about

Concept map includes
accurate, relevant
information about

Concept map includes a
combination of accurate and
inaccurate information

Concept map includes
inaccurate information
about citizenship or is

The extent to
which the author
provides details
to support his/her
thinking

enriches the content of the
map, going beyond the
obvious or predictable.

support the content of the
map.

relate to content of the map.

which the o . - : o : - . o - - : . .
information citizenship, evidencing a citizenship, evidencing about citizenship or is blank, evidencing serious
included is deep understanding. understanding. partially incomplete, misunderstanding or lack of
accurate and evidencing some confusion. content.

relevant

Elaboration Strategic use of details Consistent use of details Inconsistent use of details Details are missing, unclear,

or so brief that the reader
does not know what to
make of them.

Connections

The extent to
which the student
makes connec-
tions to self, to
content

Relates content to
background and to specific
and relevant personal
experience.

Connects current learning to
prior knowledge and other
content areas.

Relates content to either
background or personal
experience.

Connects current learning to
prior learning or to other
content areas.

The connection to
background, content or
personal experience is
vague or irrelevant.

The student is not making
an explicit connection to
background, personal
experience or content areas.
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Cooperative Learning Rubric
Developed by Iris Gandler, Copyright © CSETL, 1997; Adapted by SEC, 2003

Dimension 4 3 2 1
Teamwork o Independently follows o Follows instructions with o Needs reminders to follow e Unable to follow instructions
H . instructions; remains focused on additional explanation; instructions and/or stay and/or stay on task.
ow well did your task during assigned work time. uses work time to focused on task. . R
group work complete task. . Team\_/vork difficult to
together? o Uses teamwork as a strategy to e “Teamwork” uneven; recognize; members wait for

complete task efficiently and
produce high quality work;
members share information,
ideas and feedback.

Differences of opinion and/or
personalities treated as

opportunities to gain perspective

and insight.

Responsibilities shared in a way

that maximizes each member’s
strengths and interest.

Uses teamwork as a
strategy to complete task
efficiently; members share
information and ideas.

Differences of opinion
and/ or personalities
addressed and dealt with
so that group can proceed
with work.

Responsibilities shared
equally.

members work as individuals
sharing the same space.

Power struggles and/or
personalities affect ability of
group to complete task.

Responsibilities unevenly
shared by group members.

someone else to do work or
make decisions.

Differences of opinions,
personalities and/or behavior
prevent the group from
completing the task.

Exclusive reliance on one
person, or no one takes
responsibility.

Active Learning

How well did your
group seek
solutions?

Group brainstorms and explores

a variety of approaches,
strategies and/or alternatives in
working to solve problems or
complete the task.

Group applies, suggests or
recommends approaches
and strategies in working
to solve problems or
complete the task.

Group focuses on a familiar
approach and/or strategy in
working to solve problems or
complete the task.

Group unable to select an
appropriate approach or
strategy.

Communication

How well did your
group
communicate/
share information?

Communicates and shares

thought processes and strategies

by asking questions, discussing
ideas, listening, offering
constructive criticism and
summarizing discoveries.

Communicates and shares
thought processes and
strategies by asking
questions, discussing
ideas and listening.

Communicates thought
processes by asking questions
and telling ideas.

Communicates thoughts by
stating opinions or is
uncommunicative.
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Discussion Rubric
(Adapted from rubric developed by Rich Hinrichs, © CSETL, 2001)

Dimension 4 3 2 1
Initiates interaction among Active, independent Participates when prompted Does not engage in discussion.
Social group members without participant. teacher or peers.
Interaction monopolizing the floor. . L. . . .
Voices opinion politely Voices opinion and A intol £ .
Voices opinions clearly and and is tolerant of differing acknowledges differing points of ppears intolerant of opposing
How student views.

participates in
the discussion

politely and displays grace and
tact in dealing with differing
views.

Views.

view.

Discussion
Content

The extent to

Contributions to discussion
include accurate, relevant and
important information,
evidencing a deep
understanding of issues/topic.

Contributions to discussion
include accurate, relevant
and important information,
evidencing understanding
of issue or topic.

Contributions to discussion
include a combination of
accurate and inaccurate
information, or incomplete
information, evidencing some

Contributions to discussion include
inaccurate or irrelevant information,
evidencing serious misunderstanding
of issue or topic.

which confusion related to issue or
information topic. Ideas and/or opinions, if expressed,
included is Strategic citing of documents Consistent citation of . itation of are done so without citations of
accurate, enriches and develops ideas documents supports ideas Inconsistent citation o documents in support.
relevant and and/or opinions expressed. and/or opinions expressed. documents relate to ideas and/or
supported opinions expressed.

Displays tolerance and open- Accepts that there are Recognizes other ideas/points of Unable or unwilling to consider
Behavior/ mindedness to others’ other valid ideas and/or view may exist, but sees them as different ideas/points of view.
Control ideas/opinions. opinions besides own. less valid than own.

How student
behaves during
the discussion

Is consistently self-controlled
and self-disciplined; provides a
model for other students’
behavior.

Is respectful and follows
established guidelines.

May need reminders to maintain
respectful participation and/or
follow established guidelines.

Constantly argues with other group
members.

Exhibits overtly disruptive behavior
— argues and/or is disrespectful to
others; ignores established guidelines
and/or withdraws from all
participation.
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Rubric for Scoring the Document-Based Question
Developed by Giselle O. Martin-Kniep, ©CSETL, 2003

Dimension 4 3 2 1
Document . . . . .
e Cites all documents in a strategic Cites most documents. Relies on less than half of Uses only one document
fashion. . . the documents. and relies on personal
Uses information from the opinions
e Uses relevant details from all documents to support Uses general or vague '
documents to support answer. answer but the information information from Uses scattered and
e Includes an interpretation, analysis selected isn’t consistently documents to support irrelevant details from
. ' , the most relevant. answer. documents to support
and evaluation of the documents answer
meaning, points of view and Fully cites and paraphrases Relies on description of '
validity. information used. the documents’ meaning Relies primarily on listing
e Uses phrases: “As seen in Document Uses phrases: “As seen in with some scattlergd information W':h no
1” or “As shown in Document 3” Document 1” or “As attempts at analysis. attempts at analysis.
each time and excerpts relevant text shown in Document 3” Uses phrases that are in Does not cite documents
or images. when citing most documents but does not explicitly.
documents. refer to them as “in
document.”
Focus . . .
e Answers all parts of the question Answers all parts of the Answers the question The answer to the question
completely, and appropriately question, relying partially. is hard to follow.
connects the question to other areas exclusively on the
of experience or learning. documents.
(continued)
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Dimension

4

8

2

1

Organization

Introduction sets the stage for the
essay.

Coherent paragraph structure, and
developed body.

Well-developed and substantive
conclusion.

Well-organized essay that integrates
documents with purposeful
analytical structure.

Has introduction.
Logical development.
Conclusion is explicit.

Logically sequences essay
with explanations and
examples to support
facts/ideas.

Introduction is cryptic.

Structure is choppy.

Undeveloped conclusion.

Sequencing is mostly
logical, but lacks
explanation and/or
examples to support
facts/ideas.

Has minimal introduction.

Structure is incoherent or
illogical.

Ends abruptly.

Lacks explanations and

examples; sequence lacks
logic.

Mechanics

All sentences are well developed
and complete.

Neat and legible.
Uses punctuation correctly.

Error-free.

Writes in complete
sentences.

Legible.

No high-frequency
spelling errors.

Uses sentence fragments
and phrases as well as
sentences.

Legible with difficulty.

Minor punctuation errors.

Spelling errors force
reader to re-read.

Incomplete sentences.

Handwriting interferes
with meaning.

Uses punctuation
incorrectly.

Spelling errors interfere
with meaning.

STUDENT NAME:

TOTAL POINTS:

COMMENTS:
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understanding of
diverse
opinions/views

perspectives on the
policy issue.

Information is detailed,
accurate and clear.

on the policy issue.

e [nformation is accurate
and clear.

Focuses on a single
opinion or point of
view about policy
issue.

Information included
contains inaccuracies.

Dimension 4 3 2 1
Research e Provides a detailed analysis | e Provides an analysis of the Provides a Mentions the policy issue.
of the policy issue. policy issue. description/explanatio
n of the policv i Is unfocused and/or
Reflects an ; ; . - policy issue.
e Takes into account diverse e Includes multiple opinions presents only own
accurate

opinion.

Information included is
unrelated to policy issue.

Debate Content

Takes a strong, convincing
position.

o Takes a well-defined
position.

Takes a position that
is vague.

Takes a position that is
confusing or irrational.

Taking_ and e Beginning argument e Beginning argument Beginning argument Beginning argument is
defending a makes a clear, powerful makes a clear point. is confusing. missing or makes no
osition i S - i
P point. e Provides adequate Provides insufficient pomt.. _
e Provides accurate and evidence to support evidence to support Provides no evidence to
compelling evidence to position. position. support position.
support position. o Uses relevant examples. L_Jses relevant and Uses irrelevant examples
e Uses extensive and Closi irrelevant examples. or examples are not
. osing argument sums , included.
relevant examples. up main points of Closing argument
Closing argument sums up presentation. sums up main points Closing argument sums
main points of in rebuttal it of presentation. up main points of
; e Inrebuttal, responds to . ;
pl’esentatlon. opponents’ poﬁ]ts In rebuttaL d|sagrees preSEntatlon.
e In rebuttal, effectively with opponents’ In rebuttal, is unable to
refutes opponents’ points. points. relate to opponents’
points.
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Dimension

Relevance

Connections to
shared class
vision and the
community at
the center of that
vision

Relates policy issue and
research to the vision for
the community and to
specific and relevant issues
in the community.

Connects personal and
researched opinion(s) about
policy to the effects of the
policy on the community.

Makes clear and possible
recommendation(s) for the
stakeholder to change or
influence that policy.

Relates policy issue to
community vision and to
relevant issues in the
community.

Connects personal or
researched opinion(s)
about policy to the effects
of the policy on the
community.

Makes recommendation(s)
for the stakeholder to
change or influence that

policy.

¢ Relates policy issue to
the community.

¢ Relates personal opinion
about policy.

e Makes a recommend-

dation(s) for the
stakeholder to change
or influence that policy.

Little or no explicit
connection to community
or policy issues.

Expresses no opinion, or
opinions are unrelated to
the effects of the policy on
the community.

Makes no
recommendation(s) for
change.

Debate Skills Volume and diction well- Volume and diction make | ® Volume and/or diction. Volume and/or diction
balanced. speaker easy to make speaker
understand. unintelligible.
When speaking, eye contact Looks at audience when | e Faces audience when Turns away from
engages audience. speaking. speaking. audience when speaking.
Speech is paced to keep Speech is deliberate and | ® Speech is paced Speech is either rushed or
audience interested. not rushed. unevenly. dragged out.
Respectful of others’ right Respectful of others’ right Respectful of others’ right
to disagree. to disagree. e Respectful of others’ to disagree.
Listens attentively to other Remains quiet when others right to disagree. Impolite and/or
speakers. are speaking, even when | e Interrupts speaker when disruptive.
in disagreement. in disagreement.
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Action Plan Presentation Rubric

Dimension

4

3

2

1

Knowledge of
Content

The degree to which
the action plan
demonstrates
participant’s
understanding of
action plan design

Incorporates important and
relevant examples,
analogies, and comparisons,
evidencing a deep
understanding of action plan
design.

Accurate, detailed and
appropriate responses to
questions of content further
educate the audience.

Includes relevant examples
and comparisons evidencing
thorough understanding of
action plan design.

Accurate and detailed
responses to questions
provide clarification for the
audience.

Includes relevant and
irrelevant examples
evidencing some confusion
or only partial understanding
of action plan design.

Responses to questions
include accurate and
inaccurate information that
confuse or mislead the
audience.

Includes irrelevant, or no,
examples evidencing serious
misunderstanding of action
plan design.

Responses to questions are
so unclear, disconnected
and/or brief that they
alienate the audience.

Planning

The degree to which
the action plan
described/ outlined
indicates inclusion
of all components of
the action plan
formation process

Includes a specific and
detailed description of the
actions planned and their
relationship to the
community vision.

Includes a specific and
detailed description of short-
term and long-term goals for
the action plan.

Clearly connects short-term
and long-term goals to the
leverage/ influence
continuum.

Provides a description of the
actions planned and
connects them to the
community vision.

Includes a description of the
short-term and long-term
goals.

Relates short-term and long-
term goals to the
leverage/influence
continuum.

Describes the results of

Lists how and where actions
will occur and mentions the
community or the vision.

Lists one or more short-term
and long-term goals.

Makes questionable
connections between goals
and leverage/influence
continuum.

Lists random actions
unrelated to community
vision.

Omits any mention of goals
or does not distinguish
between short and long-term
goals.

Goals, if mentioned, are not
connected to
leverage/influence
continuum.

Little or no mention of
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o Demonstrates extensive,

detailed research by making
explicit connections to the
relevant community
stakeholders and options
available to the
implementation of their
action plan.

research by naming relevant
community stakeholders and
options available to the
implementation of their
action plan.

e Mentions having done

research of community
stakeholders, but
connections to action plan
are unclear.

research, or research is
unrelated to stakeholders
and the action plan.

Organization

The degree to which
the content is
related, connected
and sequenced

Introduction clearly explains
main idea, and reveals
intent.

Logically ordered
supporting details for main
idea.

Uses sophisticated
transitions that lend rhythm
and flow to presentation.

Summary/conclusions
indicates thoughtful
reflection of main ideas.

Introduction clearly explains
main idea and intent.

Logically ordered supporting
details for main idea.

Uses varied transitions that
provide connections between
ideas.

Conclusion summarizes
main idea, indicating an
understanding.

Introduction tells main idea
and intent.

Inconsistent connections
between details and main
idea.

Use of transitions is
inconsistent, resulting in a
choppy or uneven delivery
of material.

Incomplete or disjointed
conclusion, indicating a
degree of confusion or lack
of clarity about the main
idea.

Introduction presents
disjointed ideas.

Order of information is
haphazard or illogical.

Transitions, or their absence,
are distracting.

Abrupt ending, indicating
little or no understanding of
the main idea.
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Dimension

4

Quality of
Visuals/Materials

The degree to which
the media used in
the presentation
enhances the
audience’s
understanding of the
material

Define, enhance and
strengthen the message
being presented.

Are clearly readable and/or
audible.

Are mechanically and
grammatically correct.

Are smoothly incorporated
throughout presentation.

Define and relate to the
message being presented.

Are readable/audible.

Grammatical and/or
mechanical errors are not
obvious and have no impact
on ability to understand or
use visuals.

Avre referred to appropriately
during presentation.

¢ Relate to the message being
presented.

e Are difficult to read and/or
hear.

e Grammatical and/or
mechanical errors are
obvious and impact the
ability to understand and/or
use visuals.

o Are awkwardly referred to
or unimportant to
presentation.

Are unrelated to the
message being presented.

Are illegible or inaudible.

Grammatical and/or
mechanical errors make it
impossible to understand
and/or use visuals.

Are not referred to or not
present.
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Portfolio of a Responsibly Participating Citizen Rubric

(CSETL, 2004)

Dimension 4 3 2 1
Your portfolio... Your portfolio... Your portfolio... Your portfolio...
PORTFOLIO - is unique, focused and - is focused and clear - is focused - is an unfocused
CONTENT/ clear collection of work

PRESENTATION

Portfolio is focused and
provides evidence of the
four categories of the
Change Agent
Assessment Scale and
supports students’ self-
assessment.

- includes a range and
variety of artifacts that
showcase your learning

and provide rich,

compelling evidence of
you as a responsibly
participating citizen,
based on your
assessment of your own:
Attitude
Problem-Solving
Behaviors
Communication

- includes multiple
artifacts that provide
examples of your
learning and evidence
of you as a responsibly
participating citizen,
based on your
assessment of your

own:

Attitude
Problem-Solving
Behaviors
Communication

- includes artifacts as
examples of learning
that provide
inconsistent or
questionable evidence
of you as a responsibly
participating citizen,
based on your
assessment of your
own:

o Attitude

e Problem-Solving
o Behaviors

e Communication

and/or

- provides incomplete
evidence of you as a
responsibly
participating citizen,
based on your
assessment of your
own:

o Attitude

¢ Problem-Solving
¢ Behaviors

e Communication
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Portfolio of a Responsibly Participating Citizen Rubric (cont)

Dimension

PORTFOLIO
ORGANIZATION

Portfolio is organized
around the four
categories of Change
Agent Assessment Scale

- is organized using the
categories and criteria of
a “responsibly
participating citizen” as a
unifying framework that
ties all the artifacts and
explanations together

- is organized logically,
referencing the categories
and criteria of a
“responsibly participating
citizen,” making it clear
and easy to read

- is organized in such a
way that it raises
questions for the reader
about the relationship
between the categories
and criteria of a
“responsibly participating
citizen” and the artifacts
and explanations included

- is organized in a
confusing and/or illogical
way, providing little or no
connection between the
categories and criteria of
a “responsibly
participating citizen” and
the content of the
portfolio
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Scope and Sequence

INTRODUCTION TO COMMUNITY AND CITIZENSHIP
MODULE 1

COURSE PRE-DIAGNOSTIC QUESTION
Guiding Question: What kind of future will we invent?

CHAPTER 1: COMMUNITY

Guiding Question: What is a community? What communities am | part of? How do | identify and
describe communities that | belong to?

A. ldentification of Communities Students Belong To
B. Community Collage
C. Description of Types, Levels and Characteristics of Communities
D. A Community Walk
1. Observing qualities, facts and patterns in a community
E. Student Reflection

1. What did the community walk help you to understand better about
communities? What did you learn about communities that you didn’t know
before you took your community walk?

CHAPTER 2: EXPLORING THE CONCEPT OF CITIZENSHIP AND THE RIGHTS AND
RESPONSIBILITIES OF CITIZENS
Guiding Question: What are the rights of a citizen? What responsibilities do citizens have?

A. Concept Map on Citizenship
B. Introductory Lesson on Characteristics of Citizenship
1. Description of various ways citizens can participate.
C. Looking at Views on Citizenship
D. Revision of Concept Map on Citizenship
F. Student Reflection
1. Inwhat ways is your revised concept map different in terms of your definitions of
citizenship? The rights you included? The responsibilities you included? The
connections between the information you included?
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Scope and Sequence (continued)

INTRODUCTION TO COMMUNITY AND CITIZENSHIP
MODULE 1 (continued)

CHAPTER 3: PARTICIPATION

Guiding Question: What is participation? What does it mean to participate as a citizen of
various communities? How can citizens participate in meaningful ways?

Looking At What Motivates Citizens To Take Action
Student Citizenship Examples
Citizen Profiles

Student Reflection
1. What motivates you to take on a citizenship role like the ones in the case studies

you’ve read? What are different ways you can participate?

oSow>»

CHAPTER 4: THE COMMONS

Guiding Question: What are the commons? Where do we find them? Who has rights to them?
Who has responsibilities for them?

A. Lesson on What are the Commons and What are their Characteristics?
B. Characteristics of Commons Activity

C. Student Mapping Activity
1. Students map examples of the commons in their communities by doing a second

community walk.

D. Student Reflection
1. What characteristics of the commons did you see in your community? What

characteristics of the commons did you not see?
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Scope and Sequence (continued)

INTRODUCTION TO COMMUNITY AND CITIZENSHIP
MODULE 1 (continued)

CHAPTER 5: THE COMMONS GAME

Guiding Question: In what ways can government and civil society contribute to sustaining our
well-being and the ecosystem which support us?

Review of the Commons
Commons Game
Commons Game Debriefing
Student Reflection
1. Inwhat ways can government and civil society contribute to sustaining our well-
being and the ecosystem which supports us?

oCow>»

CHAPTER 6: SocIETY, THE ECONOMY AND THE ENVIRONMENT

Guiding Question: How do our communities and our society relate to the economy and the
environment?

A. Economic Models Lesson
B. Components of a Community Activity

CHAPTER 7: DOCUMENT-BASED QUESTIONS

Guiding Question: What criteria would you use to reconcile conflicts that exist between
individual rights and other responsibilities as citizens?

A. Document-Based Question
1. What are the criteria you would use to reconcile the conflicts that exist between
individual rights and our responsibilities as citizens?
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Scope and Sequence (continued)

CREATING SUSTAINABLE COMMUNITIES
MODULE 2

CHAPTER 1: ANALYZING SUSTAINABLE COMMUNITY INITIATIVES

Guiding Question: What can be learned from examining how others have established and
implemented initiatives for their communities?

A. Diagnostic Pre-Test
1. Describe the process (or steps) that you would use to help your community work
towards a common goal.
B. Carousel Activity: Case Studies of Sustainable Community Initiatives
1. Case Studies of San Francisco, Chattanooga, Cobscook Bay, Long Island, The
South Bronx, Minneapolis and Curitiba, Brazil.
C. Student Reflection
1. Describe, or show, the process that you would follow to help your community
work towards a common goal or vision.

CHAPTER 2: CREATING A VISION

Guiding Question: What future do | envision for my community? What is the big plan? What
role can | play in making this vision a reality?

A. Pre-Activity Test
1. What future do I envision for my community? What role do I see myself playing in
this future?
Community Interviews
Steps in Developing A Vision Statement
Formation of Vision for their Community
Post-Test Student Handout
1. What role do | see myself playing in the class vision for the community?
Student Reflection
1. How is the vision you described in the post-test different from your role in the
previous unit and your original vision? How is it the same? How has your
perception of your own role in this vision changed?

mooOw

m
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Scope and Sequence (continued)

CREATING SUSTAINABLE COMMUNITIES
MODULE 2 (continued)

CHAPTER 3: INDICATORS

Guiding Question: What is an indicator? What do different indicators measure? How do we
know how well we are doing?

Introduction to Indicators Lesson
Introduction to GDP and GPI
Investigation of Other Indicators
Formation of Student Indicators

oCow>»

CHAPTER 4: ASSETS AND LIABILITIES

Guiding Question: What is an asset? What is a liability? What are the assets and liabilities of
my community?

A. Student Diagnostic Assessment
1. Use the space provided below to show what you currently understand about
assets and liabilities. You may make a list, create a chart, draw, write, etc.
Exploration of Assets and Liabilities
Mapping Activity: What Does My Community Have To Work With?
. Journal Entry
1. Look back to how you explained assets and liabilities at the beginning of this
chapter. What, if any, misconceptions did you have? What could you add to your
description to make it clearer and/or more accurate?
2. During this unit, when did you feel as though you really understood assets and
liabilities?
3. How has mapping assets and liabilities helped you to think about your vision for
the community?

oow
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Scope and Sequence (continued)

WHAT IF?
MODULE 3

CHAPTER 1: THE PoLicY MAKING PROCESS

Guiding Question: What is a policy? What are the structures, peoples and organizations that
serve as assets and liabilities in the communities in which we live?

Introduction to Policies

Stakeholder Charting Exercise

Mini-Lesson on Stakeholders

Research on Political Parties

Research on Non-Governmental Organizations
Research on Public Policy/Think Tanks

Policy Assignment Debate

GmMmMoOw>

CHAPTER 2: READING PUBLIC PoLICY
Guiding Question: What are the driving forces behind current and future policy issues?

A. Introduction to Driving Forces/STEEP Chart
B. Scanning Journal Exercise
C. Student Research on Driving Forces in Various Information Sources
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Scope and Sequence (continued)

WHAT IF?
MODULE 3 (continued)

CHAPTER 3: SympTOMS VS. PROBLEMS

Guiding Question: What’s the problem? What is “upstream” problem-identification? What is
an “upstream” problem? How can | know that | am targeting a problem and not a symptom?
What can be done about the problem?

A. Diminishing Resources Game
B. “Upstream” and “Downstream” Problems
C. “Upstream” Problem Identification

CHAPTER 4: SELECTION OF PROBLEM AND ACTION PLAN

Guiding Question: How do we move toward our vision? How do | know which problem is the
right one for me to focus on? What actions can | take to help make this vision a reality?

A. Multiple Intelligences/Learning Modalities Worksheets

B. Influence Continuum: Short and Long Term Action Planning

C. Action Plan Presentations using Action Plan Rubrics

D. Student Reflection

1. How did the problem you selected provide opportunities for you, and your group,

to participate in moving towards your vision? How effective were you in
communicating your plan during the town meeting? How feasible does your
action plan appear to be?
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Scope and Sequence (continued)

WHAT IF?
MODULE 3 (continued)

CHAPTER 5: INVENTING THE FUTURE

Guiding Question: To what extent am | a responsibly participating citizen? What have |
learned? Where do I go from here?

A. Reflection of Course Pre-Test
B. Self-Assessment on Responsibly Participating Citizenship
C. Compilation of “Responsibly Participation Citizen” Portfolio

COURSE POST-TEST
Guiding Question: What kind of future will we invent?
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Project Partners

The following partners were directly involved with the planning and implementation of the
“Inventing the Future™ course:

Center for Education in Law and Democracy
www.lawanddemocracy.org/

Tomales Bay Institute

www.earthisland.org/tbi/

CUNY Children’s Environmental Research Center
http://web.gc.cuny.edu/che/cergfr.htm

The following partners were involved in the initial planning for the course. We invite*IF”
teachers to utilize the programs and materials of these resource and professional development
organizations in conjunction and/or in addition to this curriculum:

The Center for Urban Pedagogy (CUP)

CUP is a nonprofit research and design office dedicated to producing pedagogical and
activating work about the built environment. Since 1995, CUP as worked, by itself and
with other organizations, on publication, exhibitions, design competitions, research, and
public art involving issues of community and urban planning, urban studies, and the
political uses of architecture.

CUP conducts 5-15 session in-school and after-school workshops focusing on
neighborhood issues, from garbage to empty lots to housing types. Workshops begin with
an analysis and documentation of how the issue impacts the immediate neighborhood.
Next, students find a way to communicate their findings to a broader audience using
videos, websites, posters, or models. CUP has a Brooklyn facility for design, model
construction, and video editing. CUP also organizes trainings for educators interested in
using the built environment and local politics to enrich and develop civics education for
high school students. Workshops explore techniques to integrate urban planning and
architecture into the classroom including: mapping, statistics, and multimedia
documentation. Additionally, CUP facilitates partnerships between community-based
organizations, non-profits, and civic partners that can work with schools, teachers, and
students to connect education to civic life and deepen student’s understanding of the city.
In the past CUP has worked with teachers of the Living Environment, Global Studies, and
English.

For more information, please see www.anothercupdevelopment.org.

Constitutional Rights Foundation (CRF)

The Constitutional Rights Foundation seeks to instill in our nation’s youth a deeper
understanding of citizenship through values expressed in our Constitution and its Bill of
Rights, and educate them to become active and responsible participants in our society. CRF
is dedicated to assuring our country’s future by investing in our youth today. CRF provides
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technical assistance and training to teachers, coordinates civic participation projects in
schools and communities, organizes student conferences and competitions, and develops
publications in two primary areas: law and government and civic participation. In the law
and government area, CRF provides programs and materials that focus on how groups and
individuals interact with the issues, institutions, people and processes that shape our laws
and government. In the area of civic participation, CRF develops programs and materials
bring to life the rights and responsibilities of active citizenship by challenging young
people to explore their community and plan and implement projects that address
community needs. Their program, CityWorks, is a curriculum model that uses service
learning to teach local government and citizenship at the high school level. CRF designed
CityWorks to parallel the content of the most often-used government texts. CityWorks is
highly interactive, featuring simulations, role plays, and service projects, and can be
integrated into an existing government course.

For more information, please see www.crf-usa.org.

. East River Apprenticeshop
The East River Apprenticeshop is a program through the NY public schools which allows
Kids to participate in a team-building internship to build and sail wooden boats. The
internships focus on salvaging materials, and shifting their orientation to the waterfront.
Their connection to the “IF” course is to provide students with an extension activity that
involves consensus building, and to provide an opportunity for professional development
for teachers through participation in sustainable development activities.
For more information, please see www.erashop.org

. Future Voters of America Party Inc.
Future Voters is an organization that has set out to create a ‘new civics.” Future Voters has
introduced ‘livings civics’ into the classroom. Through an annual Youth Congress and
Future Voter Clubs in schools, young people are learning about the issues that mean
something in their lives and then creating legislation on issues that matter to them.
Education + Action = A Voting Citizen.
For more information, please see www.futurevotersofamericaparty.com

o Global Kids
Global Kids focuses on student led activism at local and global levels. Their resources for
“IF” cover three main areas: workshop/curriculum modules, professional development and
after school activities. Their curriculum component includes developing workshops and
activities on specific topics, e.g., human rights, democracy, leadership, HIV/AIDS,
diversity, ethnic conflict, etc. Professional development includes ‘modeling’ good teaching
techniques and workshops for teachers on a diverse range of themes. Their after-school
component, “The Power of Citizenry,” focuses on skill building and encouraging students
to participate in citywide activities.
For more information, please see www.globalkids.org.
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. Green Map System (GMYS)
Green Map System promotes civic engagement, personal involvement and planning for
more sustainable communities by inspiring and supporting locally created, compelling
maps charting the natural and built environment. Green Map’s focus is on increasing urban
planning skills, participation and awareness in young people that will allow them to express
opinions or make decisions that directly impact the ecological and cultural vitality of our
city. Through assembly programs, teacher conference days, and other workshop
opportunities, GMS will help teachers master the tools and techniques of Green
Mapmaking as well as in helping to adapt sustainability-related issues and elements of
Green Mapmaking for use in existing courses and service-learning opportunities. Sufficient
classroom and field presentations should be scheduled to adequately cover the following:
conducting distinctive neighborhood investigations; locating/designing base maps,
including communication design skills and digital and drawing techniques; using Green
Map's Global Icons and the development of new place-based icons incorporating a civics
and sustainable planning framework; exploring/integrating map design formats and
publications options, including online maps; conducting outreach to students and
community; and adopting action strategies by youth to make New York City a healthier
community.

In addition to these workshops, GMS will work with Bridges to create and implement an
evaluation/assessment plan, including pre- and post-tests, rubrics that define successful
classroom interventions and interviews with participating teachers. These assessments will
help ensure that teachers and students are deriving full benefit from the community
investigation and mapmaking processes that we will help lead. Potentially, a culminating
event will encourage students to exchange their maps and share learning about and
aspirations for their communities.

For more information, please see www.greemap.org.

. Learning By Design
Learning By Design:NY, is a program of the New York Foundation for Architecture that
provides built environment education services to the New York City K-12 community.
Through successful architecture and design education models, Learning By Design:NY
inspires young people to explore their communities, city, and world and help create better
spaces for the future. Its services include: classroom based architectural residencies;
professional development workshops for teachers; education training for built environment
professionals; and an annual exhibit of student work.
For more information, please contact Learning By Design:NY at 718.768.3365.

. Make A Better Place (MABP)
Make a Better Place develops and leads learning, leadership and arts programs for youth
ages 5-20. MABP programs provide context, skills training, encouragement and support to
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help young people identify their concerns and goals, communicate their ideas, and envision
themselves as the active agents of change in their own lives, in their communities and as an
integral part of the large global community. MABP components for professional
development will prepare participating educators with processes, activities, materials and
techniques that will support and encourage the essential work of ”IF.” MABP components
and activities will involve, motivate and stimulate educators to support their students in
investigation, research, engagement, synthesis and expression. MABP’s research and
evaluation design will support use of educators’ valuable experiences in the field to further
refine coursework going forward and as an authentic means of supporting further such
learning and leadership opportunities.

For more information, please see www.makeabetterplace.org.

. Metro International
The main program of Metro International, Global Classroom, is designed to help students
gain an awareness of world issues and realities and prepare for global citizenship and
employment in the international economy. Through Global Classroom, students make
connections between their studies and the real world by learning effective communication
and literacy skills, exploring career options, and examining issues of diversity relevant to
the workplace. Metro International offers a customized Global Classroom program for the
“IF” program that brings trained international guest speakers into schools to speak on a
variety of topics, including: culture and daily life of speakers’ home countries and regions,
school to career issues, immigrant issues, hands-on cultural activities and demonstrations
and study-abroad.
For more information, please see www.metrointl.org.

e  The Unity Project
The Unity Project’s programs facilitate personal and social transformation. Unity Project
youth act as agents of positive change to show others how to turn a crisis into an
opportunity for united growth and service for the common good The Unity Project’s
scientifically based and internationally tested methods elicit our common strengths and
enable participants to form and sustain united and diverse communities. They do this
through a variety of school based and after school activities that emphasize learning
through service.
For more information, please see www.unityproject.org.
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Notes to Teachers

The “IF” course contains reference to pedagogical methods that are recognized, research-based
learning tools for teachers and students. The tools mentioned in the course activities are briefly
explained below and are a collection of terms and techniques that comprise what you need to
know to begin this new venture.

Assessment: Evidence of work that provides feedback to the learner, with diagnostic,
formative and summative assessments, that are collected by the teacher to provide
information for grading purposes. The various types of assessment are:

Diagnostic — This assessment is usually given before a unit to assess students’
knowledge, and allow the teacher to plan for instruction. This is a low-stakes assessment.

Formative — This assesses what students are learning from the lesson. This allows
teachers to adjust their instruction to reflect what students have learned. Examples of
formative assessments are drafts of papers or a presentation on concepts that have already
been presented.

Summative — This evaluates overall comprehension. This is a high-stakes assessment.

Alternative — This refers to any assessment that is not a paper-and-pencil and selected
response test.

Authentic — This assessment includes measures and processes modeled after real-life or
plausible tasks and challenges.

Performance assessment — This assesses students’ performance on outcomes/objectives
which are observed and judged by raters. It involves knowledge-in-use.

Brainstorming: A process of creative generation and recording of ideas. Rules for
brainstorming are:

Have a well-defined and clearly stated problem.
Have someone assigned to write down all ideas as they occur.
Have the correct number of people in the group.

Have someone in charge to help enforce the following guidelines: suspend judgment;
accept and record every idea; encourage people to build on the ideas of others; and
encourage way-out and odd ideas.

Concept Map (also called Mindmapping): A visual organizer of brainstormed data around
a central unifying idea, usually involving color (colored chalk, pens, markers) and various
shapes (boxes, circles, triangles) as a means of encouraging freedom of thinking for solutions
to problems and/or for collecting and categorizing information.
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Cooperative Grouping (Teaming): An instructional method in which small teams, each
with students of different levels of ability, use a variety of learning activities to improve their
understanding of a subject. Each member of a team is responsible not only for learning what
is taught, but also for helping teammates learn, thus creating an atmosphere of achievement.
For example, a technique called Jigsaw Il can be used with narrative material. Each team
member is responsible for learning a specific part of a topic and meets with members of other
groups, who all become “experts” on the same element. The new “experts” then return to
their own groups to present their findings. Team members then are quizzed on all topics. In
this course, you are encouraged to make liberal use of this jigsaw technique where students
are asked to read several handouts. This makes the best and most efficient use of student
thinking and time. For more information, see www.clcrc.com or www.|igsaw.org.

Criteria: Conditions that performances or products must meet to be considered of high
quality.

Document-Based Question (DBQ): Question(s) that can only be answered by reviewing
and understanding the meaning of a primary document (e.g., legal contract, blueprint,
advertisement, map, political cartoon, painting, essay or article).

Essential Questions: Universal open-ended questions that are used to stimulate students’
thinking and promote inquiry. They are meant to be addressed by the teacher and his/her
students in the context of a unit or time period, but they never yield an absolute answer.

Expectations: What we hope for and believe students should produce. It is very possible that
no student will reach the standards for a given performance or product on a given grade.

Guiding Questions: Questions that allow the teacher to organize the content of specific
lessons. They can be answered although they often elicit multiple perspectives.

Interviewing: Generally done on a one-to-one basis, questioning an individual on a specific
topic to increase public awareness and understanding.

Journal Writing: The act of personal reflection and thinking put into writing in a discrete
booklet for use by the author. In classrooms, this personal writing is often shared with small
groups as evidence of how a problem or issue is approached or resolved.
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Learning Opportunity: An event or prompt (e.g. problem, issue, question, concept) that
students experience in order to attain new understanding. (This is what you do to get a
learning experience.)

Outcomes/Standards: Statements that define what students ought to know, be able to do,
and be like; that are observable, measurable, or inferable, and stated in results-focused terms;
that reflect broad goals; and that are comprehensive and developmental. Outcomes, unlike
curriculum objectives, are student-driven and not curriculum-focused.

Outcome/Standards Criteria or Indicators: Statements that specify how knowledge is to
be used or the kind of performance we expect from students relative to desired exit outcomes.
These can be identified once outcomes have been articulated and agreed upon.

Performance Standards: Statements that specify the level or quality of the performance we
expect from students relative to desired exit outcomes. Standards characterize exemplary
performance and are set once the task or process and its appropriate criteria are established.

Project Board: A poster board, collection of poster boards, or specific area in the classroom
with space for displayed student work all related to the ongoing project. This becomes a
collection of activities, answered questions, printed and drawn student work, and any
products selected to be represented. Where there is no homeroom or possible space for
artifacts, learners could consider a virtual Project Board — a file that includes scanned
pictures, PowerPoint™ files, etc.

Rubric: A matrix of content and skills that describes specifically what learning looks like at
several levels, from expert or highly competent to beginner or incompetent.

Socratic Seminars: Text-based discussions that enable students to explore the meaning,
values, or perspectives of a text. (A text can be printed or a piece of art.) When conducted
effectively, the teacher plays a relatively minor role and the students actively participate and
even “run” the seminar.

Student File: A method for containing ongoing student work that will be referred to as a part
of future lessons and activities. The file can be very simple (e.g., a manila file) or elaborate
(e.g., an individualized, compartmentalized collection of student work, a computer portfolio
of work, etc.).

T Chart: A simple chart in a “T” shape. This format organizes any body of information by
thinking of the “T” shape as a divider of the page while the top of the “T” is the main idea.
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For example, “Pros” would be at the left top of the chart while “Cons” would be at the top
right of the “T.”

Whole Group Instruction: Traditional classroom grouping with the facilitator/teacher
leading the discussion, information session or classroom activity.

Writing Process: The writing process is brainstorming for ideas, categorizing (chunking)
those ideas in several headings, selecting the main idea and supporting details, writing a draft
that includes all the ideas and details, sharing the draft with another person (often a student)
for comments and suggestions, making revisions using those new changes, sharing the
written work for teacher review and making revisions for final work to be printed and
displayed or distributed.
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Teacher Resource Packet

Reading/Writing Strategies

Teachers may find the following collection of strategies helpful for students as they work with the
documents included in this course, especially the reading, analysis and writing associated with
Module 1, Chapter 3, Citizenship and Participation; Module 3, Chapter 1, Case Studies of
Sustainable Community Visioning; and the DBQ in Module 1, Chapter 7.

Graphic Organizer Strategy

Lesson Outline:

. Teacher models the use of the Concept Organizer
sheets (see pages 61-65) by reviewing a concept
familiar to students (i.e. socialism, conflict,
democracy, culture, truth, correctness). The teacher
elicits responses from students and records them at
overhead or board. S/he then leads them in
conversation focused on developing three questions
that can be posed given the organizer. These questions
should represent various levels of thinking. The fourth
and final question is a reflective question: “How does
the concept of deepen or enhance your
understanding of ?”

Reading/Writing Skills Supported:

Planning

o Determine purpose for writing

e Take notes

e Sort important from unimportant
information

Idea Development
e Answer the question that is asked
e Focus on the concept (topic)

Use of Language

o Use appropriate content vocabulary
Comprehension skills

Identify main ideas

Use text details

[
°
[ ]
e Refer back to text for information

Students read a text chapter, research report, or article;
view a film; or listen to a speech, song, or poem. The
teacher distributes the Concept Organizer to students.
S/he reminds them of how to complete the organizer
and generate the three questions.

Same as above

. Students exchange papers and answer one another’s
guestions.

Idea Development
o Answer the questions asked
e Focus on the concept (topic)
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Graphic Organizer Strategy (continued)

Lesson Outline con’t:

5. Students write a response to the reflective question
(“How does the concept of deepen or
enhance your understanding of ?”). In
addition, students add any questions they have and
why they have those questions. This can be done in
class or assigned for homework (see p. 66).

Reading/Writing Skills Supported con’t:

Idea Development
e Elaborate by incorporating sufficient
amount of details

Organization
e Sequence information or ideas
e Paragraph is on topic

6. On the following day, students share their questions in
small groups and discuss answers. Each group uses the
Pyramid Organizer (see p. 67) to chart the three most
important insights gained from the conversations on
the questions from the group. The small groups then
share with the whole class.

Planning

e Determine purpose for writing

e Take notes

e Sort important from unimportant
information

Idea Development

Answer the question that is asked
Focus on the concept (topic)
Comprehension skills

Evidence of inferential thinking
Identify main idea

Summarize

Accompanying Assessment ldeas

e Completed Concept Organizers
e Pyramid Organizers

e Students can write a handbook of conceptual terms for a specific content area — that handbook can be
used as a resource by individual students or passed on to other students

Performance criteria for an assessment would focus on accuracy and relevance of characteristics and
examples of concepts, self-reflection on concept understanding, and ability to generate questions about what

is unknown or not fully understood.
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Concept Organizer

Example:

[Formatted: Font: 14 pt, Bold

Feature:

CONCEPT:

Example:

Example:

[Formatted: Font: 14 pt, Bold

Feature: _ { Formatted: Font: 14 pt, Bold

Example:

Example:

Example: Example: Example:
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Concept Organizer Questions

Questions

Answered by:
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Concept Organizer Questions (continued)

Questions

Answered by:
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Concept Organizer— Whole Group Notes

Concept:

eature:

Example:

Example:

Example:

| Feature: | [F Feature:
Example: Example:
Example: Example:
Example: Example:
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Concept Organizer— Whole Group Notes

Concept:

eature:

Example:

Example:

Example:

| Feature: | [F Feature:
Example: Example:
Example: Example:
Example: Example:
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Concept Reflection

How does the concept of deepen or enhance your understanding of ?

New Questions Why are these questions for me?
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Priority Pyramid

Chart the three most important insights gained from the conversations around the questions from your group.
Be prepared to share this with the class.
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Folder/Index Card Strategy

Strategy Description

This planning strategy entails helping students sort out and record information about a story or other genre by using the headings “who,”
“what,” “when,” “where,” “why,” and “how” written on envelopes. Other questions or topic areas to which you want students to respond
may replace the headings previously mentioned. Students record thoughts, ideas, and descriptions related to each envelope on index cards
and place them inside the corresponding envelopes. The index cards are then used for instructional mini-lessons such as sequencing, least
important/most important, main idea/supporting details, etc.

To use this strategy with students you need: manila file folders or folded paper, index cards, envelopes, and post-it notes or small pieces of
paper. To prepare the folder, glue three envelopes on each side of the inside of the folder with the opening facing out.

\ Who? When?

What? Why?

Where? How?
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Folder/Index Card Strategy (continued)

Implementation Steps:

1. Prepare folders with envelopes as
described above and gather index
cards.

2. Label envelopes with questions or
topic areas or have students label with
you.

3. Students read or listen to a story,
passage, film, book, etc.

4. Students write all ideas they can think
of related to the prompt on each
envelope. One idea is written on one
index card and placed inside
corresponding envelopes. Teachers
may want to use different color index
cards for each envelope.

5. Students are now ready to
sort/interact with their index cards
(least important to most important,
most descriptive to least descriptive,
sequence order) by teacher-led mini-
lessons.

6. Students begin draft writing.

This Strategy Helps Students’ Ability to:

e Use a graphic organizer to complete a task

e Organize ideas for writing

e Transfer information from a graphic organizer
to writing

Duration of Strategy:

Steps 1-4:
1-2 class periods

Steps 5-6:
2-5 class periods depending on focus and purpose
of writing task and number of mini-lessons

Materials Needed:

e Manila folders or folded paper for each
student

e 6 envelopes for each student

e Index cards, post-it notes, or small pieces of
paper (can be color coded for each different
envelope used)
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Visual Organizers Strategy

Strategy Description

This strategy exposes students to a variety of graphic organizers over time and teaches students how to use
graphic organizers as tools for learning. This process, when used consistently, honors the learning styles
and multiple intelligences of the learners in a class, and helps in the processing and retrieval of
information. Over time, the students will use this strategy to pre-organize writing tasks, study for
tests/exams, and organize data to be remembered and applied to life skills.

Implementation Steps: This Strategy Helps Students’ Ability To:

1. Teacher introduces a visual organizer to the e Adopt a process as a way of thinking about problems
students. e Sort and prioritize important information to gain greater

2. Teacher models how the organizer can house meaning

information from a given source.

3. Teacher walks the students through the
process.

4. Students practice the process.

Select information for placement in the Visual Organizer
Design a visual field for recording important information
Place information into Visual Organizer

Focus on retrieval strategies

Self assess retrieval strategy

The key to this process is to use it throughout the

year in different subject areas so the students begin ~ Duration of Strategy:

to transfer use across curriculum areas. The o . _ .
students should be encouraged to adapt the process  Initial quellnq of Visual Organizer:
to meet their needs. 1 class period

Materials Needed:

The d_|ffere_nc_e betweer} visual and grap_hlc_ e Copies of Visual Organizer Strategy Process Sheet
organizers is in the design process. Designing

visual organizers allows students to develop an ° Blar.lk lined and unllneq paper
organizer that has meaning to them. e Optional: colored pencils, markers
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Visual Organizers Strategy

Lesson Outline: Reading/Writing Skills Supported:

1. The teacher introduces an article and reads the

passage aloud as the students read the passage to
themselves. (If possible, the students should have
the article in front of them or on an overhead
projector.) The teacher tells the students to
underline the information in the passage that
should be remembered. “Pay particular attention to
the people/events and the dates they took place.”

. The teacher takes back the article and asks the

students to write down as much as they can
remember on a sheet of paper.

. The teacher and the class talk about how much of

the information was remembered.

Half the students are then asked to record the
information from the article into the stairs, and the
other half record the information into any other
picture or design that will help them to remember
the information and retrieve it for a test (see p. 75
for examples).

Planning

Determine the purpose for reading
Sort important from unimportant
information

Comprehension skills

Use context clues

Identify relevant details

Refer back to text for information

Comprehension

Retell
Summarize

Comprehension Skills

Draw conclusions
Make judgments

Planning

Use an organizer to complete a subsequent
task or identify or organize what they know
Sort important from unimportant
information

Comprehension Skills

Make judgments

Use context clues

Use text details

Identify relevant details

Refer back to text for information
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Visual Organizers Strategy (continued)

The students are then given another quiz.

After the first introduction of this process, the teacher Comprehension Skills
should debrief with students asking them what was e Draw conclusions
hard, what they liked, and what questions they have e Summarize

about this process.

Students should be given another article and asked to

design an organizer to create greater meaning for All indicators previously outlined.
them. The Visual organizers should be displayed and

discussed.

Accompanying Assessment Ideas

e Students create new visual organizers to be used in other reading/learning
assignments.

e Design three new visual organizers that suit their learning needs.

o Written reflections accompanied by self assessments after application of the process
is tested for a quiz or assignment helps the students assess their own progress.

e Performance criteria for an assessment would focus on using the visual organizer
before an assessment and evaluate the correctness of answers and clear explanations
students make on the assessment.
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Visual Organizers Strategy Resource

Conventional Map

Visual Organizer using
the hand as a model for
remembering information

SEC/CSETL

Event Map

‘What happened?

'd Where did it AY

happen?
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‘When did it A\
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Conventional Time-Line for recording
dates, events, and important people
in history.

Stairs can be used to record the same 41_[
information but create a different

visual field and hold the information

in a picture form creating a visual organizer.

The house can be used to create a visual
image for students to store notes about the

way people live or the culture of a given

society to be researched. The image of the \j El L:{

house holds the information together. By
remembering the information in the | ‘ D l:\
windows students are better able to retrieve

the same information for assignments/tests.
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Visual Organizer Strategy — Process

Step 1:

Step 2:

Step 3:

Step 4:

Step 5:

Step 6:

SEC/CSETL

Read the material to be organized thoroughly

Reread to visualize the information

Highlight or mark important information that needs to be remembered

Choose/design an appropriate Visual Organizer that will hold the
necessary information to be retrieved

Record the information into the visual organizer

Have someone quiz you on the information
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Finding the Main Idea Strategy

Strategy Description

words that build an important phrase.

This strategy allows students to practice focusing on important words and phrases that
form the foundation for the main ideas in a given selection and the details that support
those main ideas. Hanson Silver Strong and Associates, Inc. developed the initial
organizer used in this lesson. It has been modified to help students transfer the
information into a well-developed paragraph. Students begin by reading the selected
passage and highlighting only the important word or phrases from the text. They are
not to highlight full sentences, but to focus on single words or clusters of three to four

Implementation Steps:

1. Students are given a selected reading passage that is
primarily about one topic. They read the passage and
underline important words and phrases. Students then
transfer these words and phrases into the box labeled (1)
on the organizer on p. 79.

2. Students pick a noun or a noun phrase (like a title) that
sums up the focus of the passage. This will become the
topic of the passage. They write their selected topic in the
circle labeled (2) on p. 79.

3. Students then review their collection of important words
and phrases in order to develop a main idea sentence that
summarizes what the passage says about the topic, in their
own words. This is not a sentence that begins with the
words “The main idea of the passage is...” It is a sentence
from their heads that could be a part of the passage had
they been the original authors.

4. Students select three sets of details from the passage that
support their main idea and write them in the support
boxes labeled (4) on p. 79. They can write the details in
their own words, but need to stay true to the facts
presented.

5. Students conclude their summary by writing a sentence
that extends their thinking and understanding about the
stated information, and relating it to something else they
know about. This sentence is written in the conclusion box
labeled (5) on p. 79.

6. Students use the information in boxes 3, 4, and 5 to write a
well developed summary paragraph of the passage.

This Strategy Helps
Students’ Ability to:

e Identify main idea

Use context clues

Use text details
Identify relevant details
Refer back to text for
information

Retell

e Summarize

Duration of Strategy:

Steps 1-6:
1-2 class periods when

incorporating guided
practice, comparisons and
discussions with peers and
as aclass

Materials Needed:

e Selected passage from a
text, article, essay or
literature

e Main idea organizer
with directions (p. 78)

e Blank main idea
organizer

e Highlighter
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- - {Formatted: Centered

Name: Passage/Own Experience: Date:
1. WORD OR PHRASES 2. TOPIC |

Words of phrases you feel are

important from the passage or

own experience are written on

these lines.
3. MAIN IDEA SENTENCE \l/
Write an original sentence that summarizes what the passage or
own experience says about the topic in your own words.

4 SUPPORT SUPPORT SUPPORT

Details from the passage or own
experience that support your main
idea are written here.

Details from the passage or own
experience that support your main
idea are written here.

Details from the passage or own
experience that support your main
idea are written here.

5. CONCLUDING SENTENCE

Write a sentence that extends your thinking and understanding
about the information, relating it to something else you know.
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MAIN IDEA ORGANIZER

Name: Passage/Own Experience: Date:
1. WORD OR PHRASES 2.TOPICC | Formatted: Font: 12 pt
/
3. MAIN IDEA SENTENCE

4. SUPPORT SUPPORT SUPPORT

5. CONCLUDING SENTENCE
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Plan and Label Strategy

Strategy Description

This strategy asks students to follow a systematic approach for engaging with reading, making
sense of it, sorting the important from the unimportant information, using vocabulary, and labeling
to insure completion and comprehension of the task. The plan students use to engage with the
reading or task is defined by the teacher as illustrated in the implementation steps box. The labeling
is completed by the students through numbering, stopping and thinking, and pulling out key

vocabulary.

Implementation Steps:

The first few times using this process the
teacher models all of these steps with

students.

1. Draw a box around the title.

2. Draw a box around any subheadings,
captions, or bold words.

3. Trace around the external sides of the
paragraphs.

4. Write ST at the end of each paragraph.

5. Read each paragraph, stop and think of
one word that describes what that
paragraph is about and write it in the
margin. If the word is in the text of the
paragraph, circle it.

6. Look at the questions that need to be
answered.

7. Answer the question and identify the
paragraph where the answer was found.

8. Write answer to question.

Secondary Level

Use this process as a bridge to writing
notes in an outline format with the one
word descriptions as the main topics for
the outlines

Any text with accompanying questions
Summary writings

If used as a prior step to note-taking, notes
can be collected to be assessed.

This strategy helps students’ ability to:

e Sort important from unimportant information
e Identify and use key vocabulary

e Understand the task

e Identify main ideas

e Summarize

Duration of Strategy:

Steps 1-8:
1-2 class periods

Materials Needed:

e Copies of a reading for all students (they need
to write on the reading) with accompanying
questions

e A large copy of the reading (overhead, chart
paper, or blackboard)

See p. 80 for a completed example of this process.
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The Little Armored One

The armadillo is a peculiar-looking animal. Its unusual appearance is more like that
of a dinosaur than of a mammal living today. In fact, the armadillo is a cousin to some
prehistoric animals. However, the armadillo is in little danger of going the way of its extinct
relatives. The armadillo population is growing, and the armadillo is actually extending the
range of places where it lives. Formerly found mainly in Mexico and South America, this —
fascinating animal traveled north and east and now lives in Texas, Louisiana, and
Oklahoma. Its range is limited only by the frost line, for the armadillo is not suited to cold

weather.

The word armadillo is Spanish for “little armored one.” The animal gets its name
from its outer shell. This armored shell is made up of separate plates, which allow the
armadillo to curl up into a tight ball and protect its soft underbelly if threatened. This

shell
response is a last resort, for the armadillo can usually elude its enemies. It is a very fast

runner and strong digger; if it does not outrun its enemies, it can usually burrow to safety.

The little armored one is not a fussy eater. It likes to eat such delicacies as
angleworms and cutworms. It has poor vision, so it uses its sharp sense of smell to sniff
the bugs out and then digs for them with its nose. diet

The armadillo’s appetite is immense. An armadillo can eat more than 100 cutworms
in a single day. Some people believe the effectiveness of the little armored one as a pest pest-
controller can outweigh any negative effect its digging may have on garden crops. controlfer

One of the most unusual characteristics of the armadillo is the way it crosses water.
Since it can hold its breath for as long as six minutes, the armadillo will walk across the
bottom of a narrow stream or river. It crosses wider rivers by swallowing air into its
stomach and intestines and then floating or paddling across. If the river is moving fast, O
the little animal will grab hold of pieces of floating wood to help it get to the other side = water
of the river.

The armadillo is harmless and beneficial, interesting and unusual. Some of the different
characteristics that make it different from other animals have also helped the armadillo to
thrive.
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